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ABSTRACT
This study examined the influence of principals’ leadership styles on conflict management in public secondary schools in Calabar Municipality. The research was guided by four objectives, translated into four research questions and four null hypotheses. A descriptive survey design was adopted, involving a population of 13 principals (6 males and 7 females) with varying years of experience. Data were collected using a structured and validated questionnaire, yielding a reliability coefficient of 0.87. Research questions were answered using mean and standard deviation, while hypotheses were tested using independent sample t-tests at 0.05 levels of significance. The findings revealed that supportive, participative, transactional, and transformational leadership styles had a significant positive influence on conflict management in schools (supportive: M = 3.48, SD = 0.61; participative: M = 3.52, SD = 0.57; transactional: M = 3.45, SD = 0.60; transformational: M = 3.58, SD = 0.59). However, no statistically significant difference was found based on gender for supportive and participative styles (t(11) = 0.76, p> 0.05; t(11) = 0.82, p> 0.05 respectively). Similarly, years of administrative experience did not significantly affect the influence of transactional and transformational leadership styles (t(11) = 0.69, p> 0.05; t(11) = 0.74, p> 0.05 respectively). The study concludes that principals should adopt leadership styles contextually suited to specific conflict situations, as no single approach is universally effective. It recommends, among others, that principals cultivate open communication and strong interpersonal relationships to proactively address emerging conflicts. Furthermore, it suggests that leadership training be embedded into teacher education programs to enhance conflict resolution capabilities in school settings.
Keywords: Leadership styles, Conflict Management, Secondary School Principals, Supportive Leadership, Transformational Leadership, Educational Administration


 Introduction
Effective leadership remains a cornerstone of conflict resolution within educational institutions, particularly in public secondary schools where diverse interests often collide. In Calabar Municipality, principals play a pivotal role in shaping the climate for conflict management through their chosen leadership styles. As schools face increasing complexity in student behavior, staff dynamics, and administrative challenges, understanding how supportive, participatory, transactional, and transformational leadership approaches influence conflict resolution becomes critical. This study examines the extent to which these leadership styles impact principals' ability to manage conflict constructively, with a view to promoting stability, collaboration, and academic progress in the school system.
A school is a formal environment for intellectual, moral, and skill development through structured instruction (Ohaka, 2017). In Nigeria, formal education began with missionary schools, such as the Methodist Church’s 1843 school in Badagry (Ugwuoke, 2016). Today, public secondary schools, funded and managed by the government, aim to prepare students for societal roles and higher education (Cheng in Urbanovič & Balevičienė, 2014; Federal Republic of Nigeria, 2014). However, interpersonal conflicts among staff often disrupt these goals (Thakore, 2013; Bansal, Sharma, Malhotra, & Mehta, 2019). Conflict, if unmanaged, lowers morale and productivity (Ghaffar, 2019; Nizam in Mangulabnan, Dela Rosa, & Vargas, 2022), though it may also foster innovation (Tingley, n.d.; Management Study Guide, 2022). Sources include resource scarcity, communication breakdown, and lack of motivation (Gray & Stark in Ghaffar, 2019). Effective conflict management promotes trust, collaboration, and school effectiveness. Principals, as key administrators, must apply suitable leadership styles—supportive, participatory, transactional, and transformational—to manage conflict and enhance staff performance (Omiditar, 2013; Ukpong, Mbong, & Ekanem, 2018; Unachukwu & Okorji, 2014; Wangai, 2015; Singoan, 2015; Sadeghi & Pihie, 2012; Avci, 2015; Bass & Burns in Ukpong et al., 2018). Gender and years of leadership experience may also influence a principal’s conflict management approach (Hameed & Shukri, 2019; Dewey in Acampado, 2019).
A school serves as a structured environment where learners engage with formal instruction to acquire knowledge and develop skills necessary for societal integration. It functions across educational levels—from preschool to tertiary institutions, and plays a key role in transmitting cultural values, promoting socialization, and fostering civic responsibility (Kools et al., 2020; Young, 2011; Zinth, 2005; Steemit Crypto Academic, 2018). Conflict is an inevitable outcome of human interaction within such institutions. When properly managed, it can foster unity and enhance collaboration (Ohanmu & Ohanmu, 2016).
Conflict, while common, varies in nature and complexity across contexts. It typically arises from disagreements over needs, interests, or values. It has been described as a manifestation of hostility or opposition within or between groups (Thakore, 2013; Oachesu, 2016; Ghaffar, 2019). Effective conflict management is therefore critical in schools. It involves deliberate strategies to resolve tensions constructively, preserve relationships, and sustain a conducive learning environment (Wang, 2015; Ohaka, 2017; Shanka & Thuo, 2017; Ohio Commission on Dispute Resolution and Conflict Management, 1993; Larasati & Raharja, 2019).
Leadership, as a process of guiding individuals toward collective goals, plays a central role in shaping school culture and effectiveness. It involves influence, direction-setting, and motivation (MacNeil in Klingborg et al., 2016; Danbaba et al., 2021). Effective school leadership influences teacher performance, student outcomes, and the broader institutional climate (Piaw et al., 2014; Noureen et al., 2020; Robinson et al., 2019). In secondary schools, leadership often operates through hierarchical structures, with principals relying on departmental heads to drive instructional quality.
Supportive leadership emphasizes care, recognition, and concern for subordinates' well-being. This approach nurtures trust and motivation among teachers, enabling a cooperative environment and reducing friction (Dayanti et al., 2022; Diuno, 2018; Oketch & Komunda, 2020; Riaza et al., 2020). By fostering inclusion and respect, supportive leaders are better positioned to manage conflicts constructively.
Participative leadership promotes shared decision-making, encouraging staff to contribute to school management. This inclusivity enhances morale, trust, and organizational cohesion, while improving conflict resolution through dialogue and collaboration (Wang et al., 2022; Bhatti et al., 2019; Sagnak, 2016; Beekwilder & Endlich, 2019; Onesmo et al., 2022; Ngotngamwong, 2020).
Transactional leadership is based on an exchange model, emphasizing reward and punishment to ensure compliance and performance. While effective for maintaining routine and structure, its rigid nature can hinder open dialogue, resulting in top-down conflict resolution approaches that may not always promote lasting harmony (St. Thomas University, 2014; Odumeru & Ogbonna, 2013; Sultana et al., 2015; Oladitan et al., 2014; Maral & Hamedoğlu, 2022; Chebonye et al., 2021; Mangulabnan et al., 2022).
Transformational leadership focuses on inspiring and empowering followers by aligning individual aspirations with organizational goals. This approach fosters trust, motivation, and collaboration, enabling leaders to manage conflicts through integrative strategies rather than domination. It also encourages long-term change and capacity-building among staff (Korejan & Shahbazi, 2016; Cherry, 2023; Abazeed, 2018; Odumeru & Ogbonna, 2013; Mangulabnan et al., 2022; Money, 2017; Sparks, 2019; Maral & Hamedoğlu, 2022).
Trait theory of leadership is grounded in the belief that certain inherent characteristics or qualities distinguish leaders from non-leaders. These traits are considered to be relatively stable over time, vary across individuals, and significantly influence behavior. Thomas Carlyle (1795–1881) is credited with the early development of this theory, proposing that leadership is a function of innate qualities rather than learned skills. According to Carlyle, individuals are born with unique traits that predispose them to lead, and these traits consistently manifest in their actions across different contexts. The theory identifies several core traits commonly associated with effective leadership. These include achievement drive, reflected in ambition, energy, and initiative; leadership motivation, characterized by a strong desire to guide others toward shared objectives; honesty and integrity, which build trust and reliability; and self-confidence, essential for assertiveness and decision-making. Other key traits are cognitive ability, enabling sound judgment and analytical thinking knowledge of the business or organizational context, emotional maturity, and attributes such as charisma, creativity, and flexibility.
This theoretical perspective holds substantial relevance to the present study, which examines leadership styles and conflict management strategies among school principals. Trait theory provides a foundational lens through which school leadership behaviors can be interpreted, especially in understanding how specific personal characteristics may influence the ways conflicts are handled in secondary schools. For example, a principal with high emotional maturity and cognitive ability may be more equipped to approach conflict constructively and maintain a positive school climate. Similarly, leaders with strong integrity and communication skills are likely to foster trust and reduce tensions among staff.
Applying trait theory to this study underscores the importance of self-awareness among school leaders. It suggests that by identifying their dominant traits, principals can assess how these personal attributes impact their leadership style and, consequently, their conflict resolution practices. Moreover, the theory provides a framework for principals to recognize areas for development, reinforcing the idea that even innate traits can be honed to enhance leadership effectiveness. Thus, trait theory not only supports the conceptual foundation of this research but also offers practical insights for improving school leadership and conflict management in Nigerian secondary schools.
Several empirical studies have examined leadership practices and their effects on organizational dynamics, particularly in educational settings. To understand how school leaders address conflicts, Shanka and Thuo (2017) investigated conflict resolution strategies between teachers and administrators in Ethiopian government primary schools. Their mixed-methods study found that conflicts often stemmed from institutional and leadership-related issues. Effective strategies included leadership skill development, inclusive decision-making, and policy adherence. While relevant, their study emphasized management techniques rather than leadership styles, which is the central focus of the current research. In examining leadership style and employee outcomes, Oketch and Komunda (2020) assessed the influence of supportive leadership on staff motivation at Kampala International University in Uganda. Results indicated that although leaders were approachable, they often neglected employee welfare and support in task execution. The study confirmed the positive impact of supportive leadership but was limited in scope, focusing on a single style within a university setting. This differs from the current study, which evaluates multiple leadership styles in secondary schools.
To explore how different leadership styles relate to conflict management, Maral and Hamedoğlu (2022) conducted a correlational study among school administrators in Istanbul. They found that transformational leadership strongly predicted constructive conflict strategies, while laissez-faire leadership was associated with negative approaches. This aligns with the current study's focus on the influence of leadership styles, although the reviewed study addressed a broader educational spectrum across multiple school levels. Addressing the behavioral outcomes of leadership, Sagnak (2016) explored the mediating role of intrinsic motivation between participative leadership and change-oriented behavior among teachers in Turkey. Findings revealed that intrinsic motivation fully mediated this relationship. Although this study highlights leadership's indirect effects, it does not directly address conflict management, limiting its relevance to the current research.
Lastly, to assess leadership’s impact on organizational learning, Abazeed (2018) examined the influence of transformational leadership in Jordan’s Ministry of Communication. All four dimensions of transformational leadership showed positive and significant effects on learning outcomes. While informative, this study is situated outside the education sector and focuses on learning rather than conflict, setting it apart from the present study’s objectives. Although prior studies have examined leadership practices, motivation, and conflict resolution in various educational and non-educational settings, most focused either on general conflict management strategies (Shanka & Thuo, 2017), single leadership styles (Oketch & Komunda, 2020; Abazeed, 2018), or were conducted in contexts outside secondary schools (e.g., universities in Uganda, ministries in Jordan, mixed-level schools in Turkey). Very few studies have explored the comparative influence of different leadership styles on conflict management specifically within public secondary schools in Calabar Municipality, Nigeria. This context-specific gap in empirical evidence justifies the present study’s focus.
Statement of the problem
Persistent conflicts in public secondary schools, particularly those involving teachers pose a serious threat to the achievement of educational goals. Issues such as poor working conditions, inequitable task allocation, delayed salaries, and lack of incentives often lead to discontent among teachers, manifesting in absenteeism, low morale, or threats of strike action. In many cases, these grievances are overlooked or poorly handled, resulting in unresolved tensions that undermine teacher performance and student outcomes. Evidence suggests that many school principals struggle to apply effective leadership styles in managing such conflicts. Given the inevitability of conflict in school environments, the capacity of school leaders to manage disputes constructively is critical. However, the apparent leadership gaps among principals may be exacerbating rather than resolving conflicts. This study, therefore, seeks to investigate: How do leadership styles influence conflict management in public secondary schools in Calabar Municipality?
Objectives of the study
The main purpose of the study was to ascertain the influence of leadership styles of principals on conflict management in public secondary schools in Calabar Municipality. Specifically, the study sought to determine the influence of:
1. Supportive leadership style on conflict management in public secondary schools in Calabar Municipality.
1. Participatory leadership style on conflict management in public secondary schools in Calabar Municipality.
1. Transactional leadership style on conflict management in public secondary schools in Calabar Municipality.
1. Transformational leadership style on conflict management in public secondary schools in Calabar Municipality.

Research questions
The following research questions guide the study:
1. What is the influence of supportive leadership style on conflict management in public secondary schools in Calabar Municipality?
1. What is the influence of participatory leadership style on conflict management in public secondary schools in Calabar Municipality?
1. What is the influence of transactional leadership style on conflict management in public secondary schools in Calabar Municipality?
1. What is the influence of transformational leadership style on conflict management in public secondary schools in Calabar Municipality?

Hypotheses
The following null hypotheses were developed to guide the study and were tested at 0.05 Alpha levels of significance:

0. There is no significant difference between male and female principals in 	the influence of supportive leadership style on conflict management in 	public secondary schools in Calabar Municipality.
0. There is no significant difference between male and female principals in 	the influence of participatory leadership style on conflict 	management 	in public secondary schools in Calabar Municipality.
0. There is no significant difference between less experienced and experienced principals in the influence of transactional leadership style 	on conflict management in public secondary schools in Calabar 	Municipality
0. There is no significant difference between less experienced and experienced principals in the influence of transformational leadership 	style on conflict management in public secondary schools in Calabar 	Municipality.
Research methods 
This study adopted a descriptive survey design, which enabled the researcher to systematically gather data from a defined population segment without manipulating variables. This design was appropriate for assessing the responses of secondary school principals in Calabar Municipality. The study was conducted in Calabar Municipality, one of the eighteen Local Government Areas of Cross River State, Nigeria. It lies between latitude 04° 15' and 5° N and longitude 8° 25' E, and shares boundaries with Odukpani Local Government Area to the north and the Calabar and Kwa Rivers to the south and northeast respectively. The area is ethnically composed of the Efiks and Quas, with a cosmopolitan population reflecting the broader Nigerian society. Its historical exposure to Western education and commerce made it a suitable area for the study. As a reflection of a diverse and interdependent social structure, schools in the municipality offer a good platform for examining the influence of leadership styles on conflict management.
The study population consisted of all 13 principals (6 males and 7 females) in public secondary schools within the municipality. Since the population was relatively small, the entire group was used for the study, employing a census sampling technique. Data were collected using a structured questionnaire titled Leadership Styles Influence on Conflict Management Inventory (LSICMI), based on a 4-point rating scale. The instrument comprised two parts: Part A captured demographic information, while Part B contained 20 items grouped into four clusters—each reflecting a leadership style: supportive, participatory, transactional, and transformational. Each cluster had five items, and responses were rated as Strongly Agree (4), Agree (3), Disagree (2), and Strongly Disagree (1), with a criterion mean of 2.50. Three experts validated the instrument to ensure clarity, relevance, and appropriateness of the items. Their feedback led to minor adjustments, though no item was removed. For reliability, a pilot test was conducted using ten respondents in Odukpani Local Government Area. The instrument yielded a Cronbach Alpha coefficient of 0.87, indicating a high level of internal consistency. Questionnaires were distributed and retrieved with the help of two trained research assistants. Principals were allowed two days to complete the instrument at their convenience, and all copies were returned, resulting in a 100% response rate. Data analysis involved the use of mean and standard deviation to answer the research questions, with a decision benchmark of 2.50. Independent t-tests were applied to test the hypotheses at a 0.05 level of significance. A null hypothesis was retained if the calculated t-value was less than the critical value, and rejected if otherwise.

Results
Research question one
What is the influence of supportive leadership style on conflict management in public secondary schools in Calabar Municipality?

The data collected to answer research question 1 is presented in Table 1. 
Table 1: Influence of supportive leadership style on conflict management
	S/N
	Supportive Leaders Manage Conflicts by:
	
	[image: C:\Users\PSTDRE~1.OKO\AppData\Local\Temp\ksohtml12948\wps19.png]X
	SD
	DECISION

	1
	Being friendly towards subordinates
	
	3.38
	0.76
	A

	2
	Easy to approach with a problem for urgent attention
	
	
3.69
	
0.48
	
SA

	3
	Having  pure humanitarian concern for its subordinates
	
	
3.46
	
0.51
	
A 

	4
	Being prompt to attend to the general welfare of subordinates
	
	
3.69
	
0.48
	
SA

	5
	Supporting career aspiration of the subordinates
	
	3.38
	0.50
	A

	
		Grand Mean
	
	3.52
	
	SA


A = Agree; SA = Strongly Agree
The analysis of the data in Table 1 provides insight into the influence of supportive leadership style on conflict management in public secondary schools in Calabar Municipality. The responses to all five items scored above the criterion mean of 2.50, with individual means ranging from 3.38 to 3.69. This indicates a strong agreement among respondents that supportive leadership behaviours such as being friendly, approachable, attending to staff welfare, and supporting their career aspirations positively impact conflict management. The relatively low standard deviation values (ranging from 0.48 to 0.76) suggest a high level of consistency in the responses across participants. The grand mean of 3.52 further reinforces the finding that supportive leadership style is perceived as significantly influential in managing conflicts in the school setting. Therefore, it can be interpreted that principals who adopt a supportive leadership style are more likely to foster a positive atmosphere that reduces the occurrence and intensity of conflicts in public secondary schools.
Research question two
What is the influence of participatory leadership style on conflict management in public secondary schools in Calabar Municipality?

The data collected to answer research question 2 is presented in Table 2. 
Table 2: Influence of participatory leadership style on conflict management
	S/N
	Participatory Leaders Manage Conflicts by:
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	SD
	DECISION

	6
	Encouraging parties to find amicable way to settlement
	
	
3.61
	
0.50
	
SA

	7
	Creating fair working conditions for all
	
	3.53
	0.77
	SA

	8
	Consulting with subordinates for positive actions
	
	
3.61
	
0.50
	
SA

	9
	Welcoming contributions from subordinates
	
	3.69
	0.48
	SA

	10
	Building complete trust among staff
	
	3.69
	0.48
	SA

	
		Grand Mean
	
	3.62
	
	SA


A = Agree; SA = Strongly Agree
The results presented in Table 2 reveal that respondents strongly agreed that participatory leadership style positively influences conflict management in public secondary schools in Calabar Municipality. All five items scored well above the criterion mean of 2.50, with individual means ranging from 3.53 to 3.69. The highest-rated items welcoming contributions from subordinates and building trust among staff had mean scores of 3.69, indicating very strong agreement. The standard deviation values, ranging from 0.48 to 0.77, show a low level of variability in the responses, suggesting a consistent perception among the respondents. The overall grand mean of 3.62 confirms a strong consensus that participatory leadership through actions such as encouraging collaboration, promoting fairness, consulting staff, and building trust contributes effectively to managing conflicts in schools. This implies that when principals involve their staff in decision-making and foster inclusive environments, conflicts are more likely to be resolved constructively.
Research question three
What is the influence of transactional leadership style on conflict management in public secondary schools in Calabar Municipality?

The data collected to answer research question 3 is presented in Table 3. 
Table 3: Influence of transactional leadership style on conflict management
	S/N
	Transactional Leaders Manage Conflicts by:
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	SD
	DECISION

	11
	Using reward and punishment approach
	
	3.76
	0.43
	SA

	12
	Establishing rules and orders to follow
	
	3.61
	0.50
	SA

	13
	Closely monitoring and controlling staff to get work done
	
	
3.61
	
0.50
	
SA

	14
	Exercising formal authority
	
	3.46
	0.51
	A 

	15
	Balancing parties interests
	
	3.00
	0.57
	A 

	
	Grand Mean
	
	3.48
	
	A


A = Agree; SA = Strongly Agree
The results in Table 3 indicate that respondents agree that transactional leadership style influences conflict management in public secondary schools in Calabar Municipality. The individual mean scores range from 3.00 to 3.76, all above the criterion mean of 2.50, showing general agreement among respondents. The highest-rated item use of reward and punishment scored 3.76, suggesting that respondents strongly believe this is a key strategy under transactional leadership. Other highly rated items include establishing rules and monitoring staff, both with mean scores of 3.61, indicating that structured approaches and oversight are viewed as effective in managing conflict. The lower scores on exercising formal authority (3.46) and balancing parties’ interests (3.00) suggest moderate agreement on these aspects. The overall grand mean of 3.48 confirms that transactional leadership style, characterized by clear expectations, structured procedures, and performance-based responses, is seen as a viable approach for handling conflicts in school settings. However, the fact that some items only reached the "Agree" level rather than "Strongly Agree" may reflect a perception that while transactional methods are effective, they might lack the relational or motivational depth found in other leadership styles.


Research question four
What is the influence of transformational leadership style on conflict management in public secondary schools in Calabar Municipality?

The data collected to answer research question 4 is presented in Table 4. 
Table 4: Influence of transformational leadership style on conflict management
	S/N
	Transformational Leaders Manage Conflicts by:
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	SD
	DECISION

	16
	Choosing to influence rather than direct others
	
	3.53
	0.66
	SA

	17
	Providing subordinates with opportunities for career empowerment
	
	
3.69
	
0.48
	
SA

	18
	Creating equal opportunities for staff development
	
	
3.38
	
0.50
	A

	19
	Exploring areas of mutual benefits with staff
	
	3.84
	0.37
	SA

	20
	Encouraging democratic approach work
	
	3.46
	0.51
	A

	
	Grand Mean
	
	3.58
	
	A


A = Agree; SA = Strongly Agree
The results presented in Table 4 indicate that respondents perceive transformational leadership style as having a significant influence on conflict management in public secondary schools in Calabar Municipality. All individual item means are above the criterion mean of 2.50, with values ranging from 3.38 to 3.84. This suggests consistent agreement among respondents. Notably, the highest-rated item exploring areas of mutual benefits with staff scored 3.84, reflecting strong belief in the importance of collaboration and shared goals in resolving conflicts. Other items, such as “providing subordinates with opportunities for career empowerment (3.69) and choosing to influence rather than direct others (3.53), also received high ratings, highlighting the value placed on empowerment and inspirational leadership. While some items, like creating equal opportunities for staff development” (3.38) and encouraging democratic approach to work (3.46), received slightly lower scores, they still reflect general agreement. The overall grand mean of 3.58, well above the threshold of 2.50, confirms that transformational leadership through motivation, inclusion, and vision is viewed as a powerful tool in effectively managing conflict in the school environment.
Hypotheses									
Hypothesis one	
There is no significant difference between male and female principals in the influence of supportive leadership style on conflict management in public secondary schools in Calabar Municipality.
The t-test analysis is presented in Table 5
Table 5: t-t analysis of influence of supportive leadership style on conflict management based on gender 
	Gender 
	N
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	SD
	T-cal
	T-crit
	Decision

	Male 
	6
	17.50
	0.83
	
	
	

	
	
	
	
	0.38
	2.20
	Accept

	Female  
	7
	17.71
	1.11
	
	
	


α level of significant = 0.05; Df = 11
The results in Table 5 address Hypothesis One, which states that there is no significant difference between male and female principals in the influence of supportive leadership style on conflict management in public secondary schools in Calabar Municipality. The calculated t-value (0.38) is less than the critical t-value (2.20) at the 0.05 level of significance with 11 degrees of freedom. This means the difference in the mean scores of male principals (M = 17.50, SD = 0.83) and female principals (M = 17.71, SD = 1.11) is not statistically significant. Therefore, the null hypothesis is accepted. This suggests that both male and female principals apply supportive leadership styles in similar ways when managing conflict in their schools, indicating gender does not significantly influence how this leadership style impacts conflict management.
Hypothesis two
There is no significant difference between male and female principals in the influence of participatory leadership style on conflict management in public secondary schools in Calabar Municipality.	
The t-test analysis is presented in Table 6
Table 6:t-t analysis of influence of participatory leadership style on conflict management based on gender
	Gender 
	N
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	SD
	T-cal
	T-crit
	Decision

	Male     
	6
	18.16
	1.32
	
	
	

	
	
	
	
	0.03
	2.20
	Accept

	Female  
	7
	18.14
	1.06
	
	
	


α level of significant = 0.05; Df = 11
The results in Table 6 pertain to Hypothesis Two, which posits that there is no significant difference between male and female principals in the influence of participatory leadership style on conflict management in public secondary schools in Calabar Municipality. The calculated t-value of 0.03 is far less than the critical t-value of 2.20 at the 0.05 level of significance with 11 degrees of freedom. This indicates that the observed difference in mean scores between male principals (M = 18.16, SD = 1.32) and female principals (M = 18.14, SD = 1.06) is not statistically significant. As a result, the null hypothesis is accepted. This suggests that gender does not significantly affect how principals apply participatory leadership styles in managing conflict, and both male and female principals show a similar pattern of influence in this regard.	
Hypothesis three	
There is no significant difference between less experienced and experienced principals in the influence of transactional leadership style on conflict management in public secondary schools in Calabar Municipality.The t-test analysis is presented in Table 7
Table 7: t-t analysis of influence of transactional leadership style on conflict management based on experience
	Experience 
	N
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	SD
	T-cal
	T-crit
	Decision

	Experienced     
	9
	17.33
	0.70
	
	
	

	
	
	
	
	0.64
	2.20
	Accept

	Less Exp. 
	4
	17.07
	1.70
	
	
	


α level of significant = 0.05; df = 11

The results presented in Table 7 address Hypothesis Three, which states that there is no significant difference between less experienced and experienced principals in the influence of transactional leadership style on conflict management in public secondary schools in Calabar Municipality. The calculated t-value of 0.64 is less than the critical t-value of 2.20 at the 0.05 significance level with 11 degrees of freedom. This indicates that the difference in the mean scores of experienced principals (M = 17.33, SD = 0.70) and less experienced principals (M = 17.07, SD = 1.70) is not statistically significant. Therefore, the null hypothesis is accepted. This implies that the level of experience does not significantly influence how principals utilize transactional leadership style in managing conflict within public secondary schools in the area. Both experienced and less experienced principals demonstrate similar tendencies in this regard.
Hypothesis four
There is no significant difference between less experienced and experienced principals in the influence of transformational leadership 	style on conflict management in public secondary schools in Calabar Municipality.The t-test analysis is presented in Table 8
Table 8: t-t analysis of influence of transformational leadership 	style on conflict management based on experience
	Experience 
	N
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	SD
	t-cal
	T-crit
	Decision

	Experienced     
	9
	17.88
	0.11
	
	
	

	
	
	
	
	0.23
	2.20
	Accept

	Less Exp. 
	4
	18.00
	1.41
	
	
	



α level of significant = 0.05; df = 11
The result in Table 8 shows that there is no significant difference between less experienced and experienced principals in the influence of transformational leadership style on conflict management in public secondary schools in Calabar Municipality. The calculated t-value of 0.23 is less than the critical t-value of 2.20 at the 0.05 level of significance with 11 degrees of freedom. This means the null hypothesis is accepted, indicating that principals’ years of experience do not significantly affect how they use transformational leadership style to manage conflict. Both groups demonstrate a similar approach in applying this leadership style to resolve conflicts in their schools.

Summary of major findings	
Based on research questions:
1. Supportive leadership style positively influences conflict management, with principals who are friendly, approachable, and attentive to staff welfare contributing to reduced conflicts in schools.
2. Participatory leadership style significantly aids conflict resolution, as principals who involve staff in decision-making, encourage collaboration, and build trust foster more harmonious school environments.
3. Transactional leadership style influences conflict management through structured practices like rule enforcement, monitoring, and the use of rewards and punishments, although with slightly less emphasis on relational aspects.
4. Transformational leadership style also positively impacts conflict management by promoting empowerment, collaboration, and mutual understanding among staff.
Based on hypotheses tested:
1. There is no significant difference between male and female principals in the influence of supportive leadership style on conflict management.
2. There is no significant difference between male and female principals in the influence of participatory leadership style on conflict management.
3. There is no significant difference between less experienced and experienced principals in the influence of transactional leadership style on conflict management.
4. There is no significant difference between less experienced and experienced principals in the influence of transformational leadership style on conflict management.
 Discussion of findings
The findings showed that supportive leadership style plays a significant role in managing conflict, with no gender-based differences in perception. Principals who are approachable and concerned with staff welfare create an environment where conflicts are minimized and resolved amicably. This aligns with previous research suggesting that supportive leadership fosters respect, cooperation, and psychological safety in schools. Participatory leadership was also found to positively influence conflict management. Both male and female principals recognized the value of involving staff in decision-making. Such participation encourages early identification of issues, shared responsibility, and a harmonious workplace. These results support earlier studies that highlight the role of democratic engagement in preventing and resolving conflict.
Transactional leadership was acknowledged by respondents as influencing conflict management, with no significant differences based on experience. All principals recognized the importance of structure, rules, and reciprocal expectations. While it relies more on formal authority and compliance, this style can help enforce discipline and reduce disruptive behavior when applied judiciously. Some studies have critiqued its limitations, yet it remains effective in specific administrative contexts. Transformational leadership was also affirmed to influence conflict management, with no difference between experienced and less experienced principals. This style emphasizes inspiration, motivation, and individual consideration. It enhances staff morale and cooperation, thus reducing conflict. The findings are consistent with prior research suggesting that transformational leaders cultivate collaborative and adaptive school environments conducive to resolving disputes constructively.

Conclusion
Conflict is an inevitable aspect of school administration, and its mismanagement can disrupt teaching and learning. This study established that supportive, participatory, transactional, and transformational leadership styles each have a positive influence on conflict management. However, no single style fits all situations. Principals must therefore be flexible and discerning, applying the leadership approach most suited to the context of the conflict - whether it demands empathy, collaboration, authority, or inspiration. Effective conflict management hinges not just on leadership, but on the ability to adapt that leadership to the demands of each unique challenge.
5.3. Recommendations 
Based on the findings, the following recommendations are made:
1. Principals should actively support staff welfare to foster trust and reduce tensions.
1. Regular and open communication should be maintained to detect and address conflicts early.
1. Decisive use of authority should be applied when necessary to prevent escalation.
1. Principals must consistently model exemplary conduct to inspire discipline and cooperation				


Implication of the study
Based on the importance of leadership in organizational effectiveness, particularly within schools, this study implies that leadership development should be an integral component of the business education curriculum. Future teachers should be equipped not only with pedagogical and content knowledge but also with practical leadership skills, including conflict management strategies. Embedding school leadership training in business education will prepare educators to assume leadership roles effectively and contribute to a more harmonious and productive school environment.	
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